Indian Artefact Pack

The Indian Artefact Pack includes:
Lehnga

Shalwar Kameez

Ganesha

Tuk-Tuk

Tea Set

Monkey Drum & Snake Headed
Symbols

Taal - Bollywood Film

Food Packaging Labels
Krishnaleela - Childhood Stories
Why Study a Distant Place?

Children are naturally curious about other places and by the time they come to school they
already know much about the wider world. Many will have family links with other places,
some may have visited distant places, whilst others will have heard about the travels of
friends and relatives. The media will also have provided images of other places, for example
Australian soaps or news coverage of events. Whilst others will have listened to stories set
in other places and perhaps even become aware of the origins of some of the food and
clothing purchased by parents and carers. All these experiences will have helped the young
child begin to understand something of the wider world. The teacher’s role is to enable
children to appreciate that these places are all important to us, as global citizens, just as we
are important to them.

The key ideas in the teaching of distant places are to enable children to:
* recognise the links between places in the world and the importance of interdependence;

* appreciate that all humans have the same basic needs but the way in which these needs
are met is affected and influenced by the environment;

* appreciate diversity in cultures and environments;

* build and develop positive attitudes towards people in other places;

TTS-Group Ltd, Park Lane Business Park, Kirkby-in-Ashfield, Nottinghamshire, NG17 9GU

Tel: 0800 318686 Web: www.tts-shopping.com Email: sales@tts-group.co.uk




» combat ignorance and bias towards other people and thereby avoid stereotyping and the
development of prejudice;

* develop spatial awareness on a global scale.

The National Curriculum requires teachers to plan and provide opportunities for children to
study a distant locality. At Key Stage 1 the programme of study (PoS) requires teachers to
teach children about a contrasting locality either in the UK or overseas whilst at Key Stage 2
the requirement is a locality in a less economically developed country. These locality
requirements must be set within the broader context of the PoS. Central to all work in
geography is the enquiry process and the development of geographical skills. A locality
study should encompass these along with knowledge, skills and understanding of places,
patterns and processes and environmental change and sustainable development.

The National Curriculum defines a locality at Key Stage 1 as being the immediate area
surrounding the school and that a contrasting locality should be of a similar size. At Key
Stage 2 the area is increased to cover the catchment area of the school. In studying a
distant locality at both key stages the focus needs to be on real people, in real places and
teachers will need to place the locality within its broader geographical context. This artefact
pack provides teachers with resources that reflect the diversity of experience in India and
teachers will need to make use of these materials alongside other materials, which relate
specifically to a named locality.

The teaching of a distant place requires teachers to consider a number of issues:
The issues of stereotyping

A convenient definition of the term stereotype is ‘a set of beliefs about the personal attributes
of a group of people’.

Reference books from not too many years ago were full of stereotypical images of distant
lands; e.g. Eskimos living in their igloos fishing through holes in the ice. Television coverage
throughout the latter part of the 20 century showed images of Africa where the people of
several countries were starving because of wars and famine. The present (2001) media
coverage of Afghanistan portrays a barren country ravaged by war, governed by fanatics,
with a population of refugees living off international aid. Whilst some of these images did and
do reflect aspects of reality the overriding impression given in each of the above contexts is
that the whole population are experiencing these events.

These generalisations by the media might lead the less discriminating to develop
stereotypical impressions that may ultimately lead to prejudice and a negative bias.
Teaching children about a distant locality can help to counter some of the stereotypical and
biased images to which children are often exposed.

Teaching resources need to reflect a broad and balanced picture offering images of all
sectors of society (rich and poor, male and female) as well as urban and rural communities.
Whilst our teaching approach needs to encourage children to approach sources critically and
ask the questions, ‘how do we know?’ and ‘what is the evidence?’

The selection of resources will have brought with it bias and will only provide children with a
partial view of what life might be like in this distant locality.
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Where to make a start?

A useful preparatory activity is to ask the class to put together a 10 item artefact pack to
send to a school in India that reflects their life in this country. What sort of images might 9 or
10 year olds suggest?

If we take a group of children living in Nottingham they may choose to select a few
photographs of the city, showing the two football clubs, the castle, Raleigh bicycles, Goose
Fair, their school; also they might include a video tape of favourite TV programmes, some
Nottingham lace, CDs of favourite pop groups. What impressions would children from India
have of the everyday lifestyles of English children? How typical are these images of
Nottingham?

If children realise that the images they are able to include give only a partial and possibly
biased view of their life and local area, they will be in a better position to make more
informed judgement about life in a distant land. The key is to identify the artefacts that will
enable other children to get the best overview of the lifestyle of a typical English child in a
specific location.

This might include maps of the settlement, the suburb within the settlement, pictures of the
catchment area of the school with photographs of some of the children’s houses; a plan of
the school showing the children at work and play; photographs of a street scene, a
supermarket, etc. In other words identify key themes such as:

School work, Leisure time, Food, Entertainment, Travel, Shopping.

How can artefacts support the study of a distant place?

Artefacts are a valuable way of stimulating children to ask questions, to explore the objects
and can act as a jumping off point for further research. This ‘hands-on’ experience is a
wonderful way of engaging children and awakening their interest.

Artefacts can help to answer these key geographical questions:

* What is this place like? (Climate / industries/ leisure activities/ transport etc)
* How is this place connected to other places?

* How is this place changing?

* What is it like to be in this place?

* How is this place different from or similar to the UK?

Managing work with artefacts in the classroom

Basic principles when working with artefacts

* encourage close observation and description

* enhance the visual quality of the artefact by placing it on a square of cloth;




« offer only one artefact at a time;

* ensure children wear ‘duster gloves’ when handling artefacts to encourage them to respect
the uniqueness and value;

« don’t tell children what the artefact is- let them explore detect and question;
Key skills and knowledge required by children when working with artefacts
Skills

* observing;

« following instructions;

» describing;

* sketching-the whole item or just a part of it;

« talking with others,;

* listening and respecting the views and observations of others

» making deductions, empathising.

Knowledge

* What does it look like?

* From what is made?

* Who would use it?

* How does it work?

* Do you have anything similar yourself?

The questions will vary according to the artefact but developing a support structure to help
children to focus their thinking is essential.

Descriptions of the artefacts

Lehnga

This is a traditional costume that is worn by many women in India today. This type of
costume would be worn on special occasions such as birthdays and weddings, as well as
during festivals such as Navaratri.

Shalwar Kameez

This is a traditional type of everyday cotton clothing worn by men. It consists of a shirt called
a Kameez; a pair of trousers called a Shalwar, and also a scarf.

Ganesha




This wooden carved Ganesha is the God of wisdom and the remover of obstacles and is one
of the most popular deities in the Hindu pantheon. Statues of Ganesha can be found in most
Indian towns. Ganesha is one of the many gods that are written of in the Hindu Scriptures.

Tuk-Tuk

A tuk-tuk is a vehicle that is common across many of the major cities in India as well as
many other parts of Asia. Although they can be quite varied they are generally three wheeled
vehicles, small in size with a small motor engine, with the ability to move about in busy traffic
with more ease. A general description of a tuk-tuk could be that it is a type of motorised
rickshaw.

Tea Set

This child’s tea set is a smaller version of the typical cooking items that would be used in an
Indian kitchen.

Monkey Drum & Snake Headed Cymbals

These are example of two musical instruments that are in use in the villages in India. To use
the Monkey drum, hold it in the middle and sharply rotate it through 180( so that the knot at
the end of the piece of string hits the skin of the drum. The best way to use the symboils is to
place your thumb through the ring at the top, hold the base in your hand, and shake.

Taal - Bollywood Film

This helps to represent one of the major industries in India, the film industry, and also to
show the type of films the young people in India like to watch. The film helps to show the
Hindi language, religious aspects of Indian life, Indian culture, and the contrasts in India in
the village and the technology. Another point of interest is the different kind of
advertisements and promotions that are part of the video.

Food Packaging Labels

The food packaging items that we have included are examples of Gram Flour, Fennel
Seeds, and Mung Dal Yellow. These specific labels have been manufactured in the UK, but
the things that can be learnt from them are the different ingredients that are used in Indian
cooking when compared to English cooking. The different styles of writing of writing on the
packaging and that it not necessarily left to right like European writing. The different designs
on the packaging also make for good comparisons with British food labels.

Krishnaleela - Childhood Stories

There are many assorted stories that involve Krishna, tales his childish pranks, his
adventures, and his battles with demons. In this story Vishnu is persuaded to come down to
Earth as Krishna because the earth was being terrorised by the evil powers of the demons.
Yashoda kept Krishna safe from Kamsa'’s plans to kill him, to allow time for Krishna and his
brother Balarama to overcome Kamsa’s reign of terror.




Developing the use of artefacts in the classroom

When studying artefacts with children it is essential to establish a systematic and coherent
method of investigation. Although some guessing is inevitable, it should not turn into a
random guessing game.

With unfamiliar objects it is best to try to compare them to any similar objects with which the
children may be familiar. This point of reference, within their own experience, is essential for
new learning to take place. The focus of questioning should be on the similarities with the
child’s own experience whilst acknowledging the differences. These differences may be
exotic, they will be fascinating and children may not have a ready point of reference.

So how does a teacher communicate a sense of reality when young children have such
limited experience?

The crucial skill lies in the ability of the teacher to have a clear understanding of the
concepts and skills that are to be developed and to ask focused and challenging questions.
Artefacts enable children to draw evidence from primary sources and speculate on the
relationship between people and their environment.

Further Teaching Strategies

1. Use the artefacts as a stimulus display, alongside other resources such as photos, maps,
posters etc.

2. Place the artefacts in a parcel and role-play the receipt of a mystery package. The focus
should be on questioning the children about the contents of the parcel and what the contents
might tell us about the people in another place.

3. Ask a parent or member of the local community with Indian heritage to talk about what the
artefacts mean to them;

4. Encourage children to observe and question using the following structure:
What can be seen for certain? Who might use it? What questions do | have?
5. Classification of items into general categories

In order to avoid stereotyping, the artefacts within the Indian pack need to be somehow
categorised.

This may be in the following ways: -
Vehicular transport, Packaging, Food OR

Religion, Clothing, Customs, Entertainment, Leisure

This allows the opportunity to develop these categories with more examples drawn from
other sources.




1. Using the artefacts as a stimulus for further research

Using transport as an example; the tuk-tuk is only one form of transport and the children
would need to find examples of other types of vehicles from photographs, videos and other
reference material. They would need to think of the different types of vehicles with which
they are familiar from bicycles-cars-lorries-buses. This would then develop into identifying
who would use these different modes of transport and for what purpose. The children would
then have to search for evidence in the photographs and to look for similarities and
differences.

2. Encouraging children to make judgements and express opinions.

If teachers are to stretch their pupils’ thinking skills then at some point the more sensitive
issue of opinions will need to be addressed and planned for. Making judgements and
developing opinions should be based on sound evidence. This could be seen as contentious
but if children are helped to make tentative judgements based on a range of evidence that
has been sifted and interrogated, this then becomes an important stage in the development
of conceptual understanding.

The artefact pack on its own does not provide sufficient evidence to allow progression to this
level of thinking. For example, if the theme of clothes were taken, it would be possible, with
supporting pictures, to begin to get the children to think about why some Indian children
might wear different styles of clothing from those worn in Europe. They can also consider
whether children have a range of clothes for different occasions: i.e. the impact of climate,
religious beliefs, party clothes, everyday wear, urban / rural and rich / poor differences.

3. Enabling children to make generalisations

Teachers should be developing their plans and classroom strategies to enable children to
decentre.

Pupils who are able to decentre are readily able to see another person’s point of view and
will attempt to express the opinions of others and include them in the way they attempt to
solve problems.

Parekh (1985) in Antonouris and Wilson (1989) writes

“We simply cannot understand other cultures, societies and historical epochs without
sympathetic imagination, that is, without rising above our own values, preferences and views
of the world and entering into their world with an open mind. We cannot understand others if
we refuse to recognise their identity and respect their individuality, but insist in seeing them
in our terms only.”p.79

Getting children to this level of thinking takes time and careful planning. This is a high order
skill and many primary children may not attain this level of thinking. Imagining what it must
be like to be someone else requires a good deal of knowledge about their lifestyle. At a
simple level that may be comparing the routines that each do during the day. At a more
sophisticated level this will require in-depth knowledge of the political, social, cultural and
economic framework of the country. This level of abstraction may only be achievable for
some upper primary children. However, Primary teachers should be developing learning
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strategies that allow progress throughout the primary phase towards this level of
understanding.

For example, to develop the theme of clothes to this higher level, teachers would need to
help children to begin to make tentative generalisations from specific examples.

Think about the different kinds of clothes you wear. Try and identify when and why you wear
different types of clothing.

What do you think might be some of the reasons that children wear different clothes in
different parts of the world?

The goal is to try to help to develop children’s thinking and reasoning skills of analysis and
evaluation.

Through the study of a location in a Distant Land the cross-curricular issues are considered
and developed so that ultimately the cultural diversity in Britain is understood, celebrated
and valued.

Using the Artefact Pack with Other Resources

This artefact pack provides ideal supporting resources for schools working from the QCA
scheme of work for geography, Unit 10: A Village in India. In addition, other resources that
reflect the diversity of life in India should be used. For example:

Chembakolli: A Village in India. A photo pack available from Action Aid

Village Life in India. An updated version of the Action Aid materials. Produced by Cambridge
University Press

Ladakh: A locality pack focused on a Tibetan children’s village in North India produced by
the Geographical Association

Neighbours: A video providing a case study of a young boy. Available from Education
House, Leach Road, Chard, Somerset Tel: 01460 62972

Savituri: Pillayantha, Tamil Nadu. A 15 minute video focusing on the changes Savituri is
making in her life in a small rural community. Available from Christian Aid

Bangalore: Indian City Life. A colour photopack and slide set which contrasts the lifestyles of
different groups in an Indian City. Produced by Action Aid




Suggested points of reference for more guidance

Author Date Title Publisher

Antonouris G & 1989 Equal Opportunities | Cassel

Wilson J in Schools

Carter R 1998 Handbook of Geography
Primary Geography | Association

Foley M & Janikoun | 1996 The Really Practical | STP

J Guide to
Primary Geography

DfEE 1999 The National QCA
Curriculum

DfEE 1998 Scheme of Work for | QCA
Geography

Wiegland P 1992 Places in the Falmer

Primary School




